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Abstract 
 
The communication act represents the main characteristic of human beings wich allow them to exchange messages and to 
preserve the acquired cultural experience. Therefore, the communication can be meet in every field of activity. Didactic 
communication represents one of the most important components of didactic process and it could be analysed in at least two 
different ways. In one hand, didactic communication means to establish a positive relationship between teachers and pupils, 
based on empathy, cooperation, mutual respect and trust. On the other hand, communication in teaching activity could be 
considered like a way in which teachers transmit a didactic message / content to their pupils and they acquired and integrate it in 
their cognitive structure. In the present paper, we will show some results of a personal research, that intend to describe a few 
modalities by which teachers and pupils can communicate in learning process. The sample was represented by 152 pupils from 4 
inferior secondary level schools from Bihor county, Romania. The instrument was represented by a questionnaire composed from 
20 items. The implementation period of our research was during the academic year 2012 / 2013. The obtained results prove that 
majority of teachers are able to establish and communicate for their pupils SMART didactic objectives, to select interesting and 
relevant didactic message for them and use interactive strategies to involve them in learning process. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
     The human being is a social one by his nature, establishing multiple interpersonal relationships with peers in the 
enviroment where theyare living. An emotion or a thought exists in the human mind as an image. This is converted 
into a coded message consisting of words and / or non-verbal expressions that can be transmitted to another person. 
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In summary approach, the communication is encrypted transmission of ideas, impressions, images, knowledge etc. 
(Şoitu, 1997; Blândul, 2005). According to the author, interpersonal communication is a very complex process that 
includes several elements: 
¾ sender - person who transmit a message to another person; 
¾ encoding - the arrangement of the message to be transmitted in a symbolic form; 
¾ message - a set of words, pictures, symbols to be transmitted by the sender; 
¾ communication instrument - channel through which the message gets from transmitter to receiver; 
¾ decoding - the operation by which the receiver assigns meaning to the symbols encoded by the 
sender; 
¾ receiver - the person who is receiving the message transmitted by the drmfer; 
¾ response - reaction after exposure to the message receiver; 
¾ feedback - that part of the response sent back by the receiver to the transmitter; 
¾ noise - interference or distortion unplanned occurred during communication, which makes the 
receiver to receive a different form of message sent by the transmitter. 
When these mentioned elements operate at optimum parameters, communication can take place normally. 
On the other hand, interpersonal communication could have many forms and produce different effects, depending on 
the number of involved people and the proposed objectives. In teaching / teaching process, communication is one of 
the main tool that can make possible cooperation between educational actors. On the first impression, this process 
looks very simple and means to arrange pupils in small groups composed of 3-4 members, who have to solve a 
common task (Popa and Laurian, 2007, p. 39). On the contrary, cooperation in schools tries to promote superior 
academic results, positive interpersonal relationships and good mental health. But if professors want cooperative 
learning to become effective, they should respect its basic principles: positive interdependence, individual 
responsibility, promoting positive interpersonal relationships, social skills and group evaluation. More than that, 
professors should understand the way in which that process is working (Slavin, 1995, p. 27). The main techniques 
which can be used by teachers to stimulate cooperative learning are the following: homework checking by each 
pupil himself or for his colleague, engaging in discussions, instruction or summing, learning / understanding / 
writing texts, solving of different ideas conflicts, projects or group portfolio etc (Johnson, Johnson and E. Holubec, 
1998;  apud. Fitzgerald, 2007). 
 
2. The objectives 
 
Based on the above in the preceding paragraphs, in this research we aimed to identify the level in which teachers 
are willing to encourage interpersonal communication among pupils and cooperation in solving learning tasks in the 
classroom. Specific objectives of the present research were represented by: (1) identifying the level of students’ 
involvement in discussions about the topics debates during the lessons, (2) identifying the level that is promoted 
cooperative learning for teaching and (3) identifying the interest of teachers to support their students in learning 
tasks, or other their personal problems. 
 
3. The sample 
 
    The sample consisted of 152 students attending inferior secondary education in 4 schools from Bihor County, 
Romania: Secondary School no. 16, Oradea, Middle School "Nicolae Popoviciu" Beiuş Theoretic High school 
"Onisifor Ghibu", Oradea, namely National College "Samuil Vulcan" Beiuş. 43.8% of subjects were boys and 
56.2% - girls with chronological age between 11 to 15 years old. 23.7% of respondents studying in fifth grade, 
27.4% - in the sixth grade, 25.8% - in the seventh grade and 24.1% - in the eighth grade. The selection of subjects 
was made by simple random sampling procedures, aiming to achieve a balance between the weight of the different 
categories of people. 
 
4. The methodology 
 
The mainly used instrument and method in our research was represented by a scale for investigating students and 
teachers’ didactic behavior during school time. The scale consisted of 20 objective items, grouped in the following 
categories: specific curricular elements (didactic objectives, content, teaching strategies) used by teachers in the 
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teaching / learning / evaluation, promoting communication and teamwork in the classroom and the development of 
teaching skills of professors. The scale had 4 response options for each item, the variables from 1 ("never") to 4 
("always"). Implementation period of the study was the academic year 2012 / 2013. Quantitative interpretation of 
the results was performed by calculating the statistical frequency of responses recorded and the arithmetic mean 
values for each answer. 
 
5. The results 
 
 The obtained results are very interesting and can ve presented in the following pictures and table. 
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Fig. 1. The Pupils’ Involvment in Topics” Debate During the Lessons 
 
Regarding the first indicator about student involvement in debates on topics discussed during the lessons, 
approximately 95% of respondents claim that this happens often or always (Figure 1). That percentage may seem 
high, but educational reality proves that, in recent years, teachers are increasingly concerned to engage students in 
making interactive lessons and turn them into active and responsible subjects of their own training. 
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Fig.2. Promoting of Cooperative Learbibg in Didactic Activity 
 
Regarding the promoting of cooperative learning, 47.27% of the respondents consider that this always 
happens, while other 39.54% subjects believe that professors are only often encouraged their students to learn 
together (Figure 2). It can be observed that professors are open to new teaching strategies based on active 
involvement of their students in the teaching / learning process, because they are more motivated in this way to 
achieve higher academic results. On the other hand, 14% of respondents report that their professors  rarely or not 
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used at all cooperative learning strategies in the classroom, which shows that a significant part of teachers still opt 
for the traditional teaching / learning. 
 
63%
27%
7%
3%
0%
10%
20%
30%
40%
50%
60%
70%
1
A lways
O ften
Rarely
Never
 
Fig.3. Supporting Pupils in Solving Different Didactic Tasks 
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Fig. 4. Teachers’ Concerning in Pupils’ Personal Needs 
 
     As in the case like of the first indicator examined, approximately 90% of research subjects believe that teachers 
give enough support for their students to solve different didactic tasks (Figure 3). These results demonstrate that 
many teachers are concerned upon aspects of their students' school work and less upon problems related to their 
personal lives, watching students from the perspective of their scholar status and then as a human being who has 
need care and education. 
 
6. Discussion and conclusion 
 
    A first very important aspect to be discussed is the need of communication in contemporary society and, in 
particular, the need of “didactic communication” in the education. Therefore, one of the most important ways by 
which school can help boost the educational communication and thus communicative skills, is the management of 
teaching strategies that encourage students to learn actively-participative and engage responsibly in their own 
training (Marinescu, 2009). We believe that, in this way, they will be able to improve their scholar performance, but 
will also develop psychosocial dimension of their personality, being able to cooperate in the learning activity, or 
have an interest in the problems of others. A second issue that should be put in discussion concern at teachers’ 
availability to encourage pedagogical communication, namely to promote collaborative learning among students. All 
psycho pedagogic literature in the last half century insists on the necessity to use interactive teaching strategies to 
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transform students from "object" into "subject" of knowledge. In recent years, the educational reality has changed 
significantly, all curricular reforms focusing on the use of interactive teaching strategies to develop critical thinking, 
cooperative learning etc. (Marsh et. al., 2010). As a conclusion, our research’ results show that in students’opinion, 
teachers are open to new, encourages communication in classroom both horizontally (student-student) and vertically 
(student-teacher), use cooperative learning teaching strategies, namely give support students in difficulty in 
successful achievement of learning tasks. Moreover, a lower percentage of teachers are those who are interested in 
"extracurricular" problems of their students. For a better communication with their students, we recommend for 
teachers to develop their specific psycho pedagogical skills and also a minimum educational counseling skills, to 
enable them build positive relationships with those who have a duty to train them for life. 
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